Addressing & Assessing
Personal Responsibility

Beginning in Fall, 2014 required in 4 components:
Communication
Language, Philosophy & Culture
American History
Government / Political Science




Overview
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Definitions of Personal Responsibility

K/

<+ Texas Higher Education Coordinating Board
(THECB)

< American Association of Colleges & Universities
(AAC&U)

A few FAQs
Implementing Personal Responsibility Assignments
Assessing Personal Responsibility

Further Guidance



Texas Higher Education Coordinating Board
(THECB) Definition of Personal Responsibility

“the ability to connect choices, actions and consequences to
)
ethical decision-making.”

We are “held to” the THECB definition. However, the
AAC&U definition (from which the THECB definition

was derived) provides additional guidance.



American Association of Colleges &
Universities (AAC&U)

Defines Ethical Reasoning as:

. . . reasoning about right and wrong human conduct. It
requires students to be able to assess their own ethical values
and the social context of problems, recognize ethical issues in
a variety of settings, think about how different ethical
perspectives might be applied to ethical dilemmas and consider
the ramifications of alternative actions. Students’ ethical self
identity evolves as they practice ethical decision-making skills
and learn how to describe and analyze positions on ethical
issues.
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What are we actually assessing?

““What can be evaluated using a rubric [or embedded
exam questions] is whether students have the
intellectual tools to make ethical choices.”

|[Emphasis added]
AAC&U VALUE Rubric for Ethical Reasoning



Do I have to assess whether students
behave responsibly?

NO

<+ Students are expected to understand personal
responsibility & make connections to ethical
decision-making.

<+ This objective does NOT necessarily address
whether students behave responsibly.



What are realistic expectations for students in
lower-level courses?

L)

» The AAC&U VALUE rubric for Ethical Reasoning
(located under Resources) moves from Self Awareness
to Recognizing Issues, to Evaluating Different
Perspectives/Concepts.

<

L)

L)

> Thus, entry-level, core courses might focus on self-
awareness and recognition of issues rather than
more challenging skills such as evaluating concepts.

L)

> The Lumina Foundation’s Degree Qualifications
Profile (aligned with LEAP) also provides direction
for faculty expectations.

L)
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Excerpt from the Lumina Foundation’s Degree
Qualifications Profile RE Ethical reasoning *

Analytic reasoning, the use of information resources, communication, and
diverse perspectives must inevitably be brought to bear on situations, both
clear and indeterminate, where tensions and conflicts, disparities and
harms emerge, and where a particular set of intellectual skills is necessary
to identify, elaborate and resolve these cases. Ethical reasoning thus refers
to the judicious and self-reflective application of ethical principles and
codes of conduct resident in cultures, professions, occupations, economic
behavior and social relationships to making decisions and taking action.

At the associate [or lower course] level, the student

Describes the ethical issues present in prominent problems in politics,
economics, health care, technology or the arts and shows how ethical
principles or frameworks help to inform decision making with respect to such
problems

http://www.luminafoundation.org/files/resources/dqp.pdf

see page 17
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Implementing Personal Responsibility Assignments

/

< This could be a speech or paper that requires students
to consider the ethical consequences of some course of
action, and/or consider their personal ethical stance 1n
the process &/or how ethical frameworks inform
decision-making.

L)

L)

» For example, students might be required to identify &
explain ethical 1ssues inherent in euthanasia, consider
their personal stance on the 1ssue and how it relates to
a framework for ethical decision-making (e.g.: Code of
Medical Ethics or Ethics of Euthanasia).



Sample Topics Across Components . . .

% Communication: plagiarism or journalistic integrity

L)

> Language, Philosophy & Culture:

L)

Foreign Language: study of ethical frameworks within a
particular culture regarding family values, taboos or
religious practice

Philosophy: the right to die, environmental ethics, or not
causing harm to others

L)

s American History: slavery or segregation

L)

L)

L)

> Government/Political Science: redistricting or campaign
finance
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Assessing Personal Responsibility Assignments

R

» Rubrics for written or oral assignments

For a place to start, see the LEAP ETHICAL REASONING
VALUE Rubric included in this folder

<+ Multiple-Choice embedded exam questions

* SUGGESTION: Provide hypothetical scenario(s) &
create exam questions that refer to it. Questions may
be a set of Multiple-Choice items or essay questions.
Essay items would be scored using a short rubric.



Communication

’0

»  Sample Student Learning Qutcome *

Students will demonstrate the ability to credit sources.

s Method
Rubric

» Standard

L)

L)

At least 70% of students will receive a proficiency of 4 or 5
(where 5 = mastery) on each relevant criterion on the
rubric.

* See pdf “Creating Quality Student Learning Outcomes” for a self-guided tutorial
on developing SLOs.



Language, Philosophy & Culture
% Sample Student Learning Outcome

Students will be able to 1dentify and communicate frameworks for
ethical decision-making from ancient Greek texts.

s  Method

Rubric for embedded exam essay questions about features of
Greek Culture, e.g., slave-owning or a woman’s place in the
Greek world & history (Persian Wars).

<  Standard

At least 75% of students will satisfactorily identify ethical
arguments in Plato’s dialogues; 75% of students will be able to
clearly discuss the relevance of these discussions to their lives.

L)



American History

*  Sample Student Learning Outcome

Students will identify the implications of historical actors’
ethical/unethical conduct.

» Method

Rubric for embedded exam essay questions

» Standard

At least 75% of students will identify ethical implications of
historical actors’ conduct by receiving a “meets
standards” (4) or higher on a scale of 1 to 5.



Gov’t/Political Science

’0

»  Sample Student Learning Outcome

Students will be able to identify the individual ethical
obligations of a public servant.

% Method
Rubric

» Standard

At least 70% of students will receive a “meets standards” (3)
or higher on a scale of 1 to 4 on each relevant criterion on the
rubric.



The AAC&U rubric for Ethical Reasoning
follows.

It may be used “as 1s,” adapted for use,
used as a source of 1deas for creation of
your own rubrics or not used at all.

This rubric 1s available in Word under
Resources.



ETHICAL REASONING VALUE RUBRIC AA v
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The VALUE rubincs were developed by teams of fsculty experts representang colleges snd unrversities across the Unsted States through & process that exsmined many exssting campus nabnes
and related documents for each leamning outcome and incorporated additional feedback from faculty, The rubocs artculste fandamentsl catera for each Jeaming outcome, with perfoemance descaptors
demonstrating progressavely more sophisticated levels of attainment. The nubaics ace intended for institutional-level use i evalusting and discussing student learning, not for grading, The coce
expectations articulsted in all 15 of the VALUE nubnes can and should be translited into the language of ndwidual campuses, disciplines, and even courses. The utdity of the VALLE rubncs 15 to
posion kammng &t all undergradiate levels within s basic framewock of expectations such that evidence of kaming can by shard nationally through 2 common dulog and understanding of student
success.

Definiti

Ethscal Reasoaung 1s reasoning about nght and wroeg human conduct. It sequases stadents to be able 10 assess thear own ethical vabues and the socal context of problems, secognuze ethncal
1ssues ® & vanety of settags, think shout bow dffeeent etical perspectives mght be apphed 1o ethscal dilemenas snd consider the remifications of alternative sctions. Students’ etbncal self wdentity
evolves s they pesctice ethucal decision making skills snd learn how 1o describe and snalyze posibons on ethical issues.

Framing Language
Thes ruboic 1s mtended 1o help faculty evaluste work samples and collections of work that demonstrate student learmng sbout ethics. Although the goal of s Bberl education shoukd be to belp
students tam what they've leamed in the chisssroom into action, pragmanscally ¢ would be difficult, sf not impossible, %0 pudge whether or not students would act ethncally when faced with real ethacal
situations. What can be evalaated using a rubnc is whether students have the witcllectual tooks to make cthcal chowces.
The cubne focuses on five elements: Edhucal Self Awareness, Ethical Issue Recognation, Understanding Ddierent Ethecal Perspectives/ Concepts, Appheation of Ethical Panciples, and
Evahunon of Different Ethacal Perspectmves/Concepts. Students’ Ethacal Self Idenaity evolves as they practice ethical decision-makng skills and leam how to descnbe and ssalyze positions on ethucal
wssues. Pecsumably, they will choose ethical actions when faced with ethecal sssues.

Glossary

The defiaitions that follow were deveisped fo clrify ferwes asd comcrpts wsnd i this rvbric oy,
. Core Behefs: Those fundsnental prncples that consaously or unconseiously mfluence one’s etlucal conduct and ethucal thinking, Even when unacknowledged, core behefs shape one’s
responses. Core behefs can reflect one’s enviconment, rebgon, asture or trumeng. A person may or may not choose % act on thesr cose behels.
. Ethecal Perspectrves/concepts: The diffecent theorencal means through which ethical issues are analrzed, such a5 ethecal theones (e, utitanan, ratural biw, vietue) or ethacal concepts (e.g,
nghts, justace, chuty).
. Complex, mult-liyered (gray) coatext: The sub-parts o¢ sinunonal conditoas of 2 scenano that bang two or more ethical dlemmas (issoes) into the moc/peoblem /coatext/for stadent’s
wdentification,
. Cross-relatioasheps among the issues: Obvious o subtk coancctions between/among the sub-pasts oc stuational coaditions of the issacs present i a scemano (¢, relitonship of production of
com a5 part of chmask change 1ssuc).



ETHICAL REASONING VALUE RUBRIC
oo et ermatu, b et e aan g

Definition

Etncsl Resonng » reasonng sbout nght ind wroog busan condoct. § sequeres studems 1o be able 10 assers e owe etbecal vidoes and the sooud coatext of problems, secogaze ethecal mues 1 o vanety of setangy, thak about
how défercnt efacal perypecteves saght be applicd 1o cthaod dlemmy, end consder the nenificatons of dicenative sctioas. Sudents” ctinead self- sdenity evobves as ey practice edhueal decsson-making vills and Jesm how to descnlye and

anslyze posimons oa ethacal isues.

Ensotor: am cocmraged v 2508 9 v 9 2% SR sampls & ralintion of werks Pt doer ot st encdomark (o o) bl performani,

affect stadent’s position. |

Capstone Milestones Benchmark
1 3 2 1
Ethical Self-Awureness Stadent diveusey o Getd‘emmlynes boak cose | Snadent dncunses = detal /anadyacy both coee | Saudenst vty both cose bebiefs and the copen | Stdnt states ctber thert oo bebxcls ot
bebefs end the ongins of the core beliefs and | beliefs and the onges of the cose bebefs. of the core belefs. sartaulites the cagis of the core beliefs but
descusson bus greater depth and custy mot both.
Undesstmding Different Fthical Suaddenit rurees the dheory o Bevaes, can Sascdenst can saree the stajor eory or theoeies | Sasdent can narse the magor Beory she be | Smdent cnly masses the magoe theory she he
Perspectives/Concepes present e gt of sand theury an theooes, and [ she e uses, can present the gt of ad theoey | es, and o caly able %0 presest the gt of e Juser.
sccutately cxples e detis of the Seory 0 [ or theoncs, and attcpts 10 cxplam the detaldy | tuned theory,
theones wed. of the theor o Seoties wed but has sone
.
Ethical Issue Recognition Student can recogreae ¢thecl mscs when Saudent cm secogeeae cftacd vocs when Saadent can eecognize buvc and obwoes Swdent cam recogre buse and cbwious
| presented in 1 complex, mulalepered (goy) | msues are poeseated in & complex, multdeyeced | ethical sues and prsp incomplesely) the ethical msues but fuds 1o prasp complenay oc
conkext AND can recogrene cross- (gowy) context OR cams grasp cooms- compicnticr or micerchibonhaps smong e | miconcisoms bups
selibioashups amoag the isroe. relationships emoog the iweer. By,
Application of Exbécal Stadent can sdependenty spply ethucal Snadent can mdependenty apply ettual Smdnt can apply ethal Sauden cas apply cthacsl
Pesspectives/ Concepts peospectves ‘concepts 10 s ethucal guertice, | peagectives /coocept 10 an eltecal queition, | peospectives/concepts 10 an eacal quertion, | pearpectives /concepts 0 aa ethucal quenion
secutately, sod 3 sble 10 comider Sall scasancly, but does not comider the specific | independently (10 2 new exsmple) sodthe | with suppont fesing examples, in 1 chiss, i s
imphcanoes of e sppbaation. mphcancas of the sppbaation. applicason o maccunte. group, oc ¢ fised choice seting) but is unsble
10 apply ethical perspecaves /concepts
ndependently (%0 4 new example
Evabuation of Different Ethical Stadant statey &« pombon and can sk the Snadknt stader & poson and can stale the Sndont vtekey 1 poson and can stale the Fodait stk & poribion but camot stale the
Perspectives/ Concepas olgectiom 10, swanpion end snpheations of | obyechons 1, sitmpaions sd waphcations | obyeetions to, ssmeptices and imphcationm of | cbyectons 10 and ssueptices snd lmitanens
and can yeavorably defend agunnt the of, and repoed 1 the chiecsons to, dtferent efiacal pepective fconcepts it | of e different peopectives /concepts
obyecton 1o, sanpiony and supbostions of |ssumpticons snd mphoioas of &ffcrent docy not ropond 10 than (and ulamaicy
different ethwal pesspectives /concepts, sod | ethacal geespeetrves /concepts, but the obyectons, sisampons, and wephcasons sre
the sudeat's defomse o adoqate and cffcctve. | udents sopoase o insdequate. compastmestuload by stadent snd do sot
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